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Today’s Agenda s

! ii QGetting to know your English learners
' + English proficiency
+ Academic type
R A OMeeting students’ needs
ﬁ- + Activating & building background knowledge

+ Comprehensible Input
+ Developing language & content

QClosing remarks

\ Content Objectives:

+ Participants will be able to identify factors that influence
learning in a new language

+ Participants will be able to explain (implement)
instructional techniques that are effective for ELLs

Language Objectives:

+ Participants will take notes on how language
development and content knowledge can be
simultaneously developed

« Participants will be able to plan/discuss effective content
lessons for English learners

Vogt, 2005




K-12 Students
in the United States

+ Currently:

— Approximately 10% of student population is
made up of English learners

* From 1995-96 to 2005-06:
— Total school enrollment increased 3.6%

— Number of ELLs grew over 57.2%

(National Clearinghouse for English Language Acquisition, 2010)

States with more than 200%
LEP growth (1996-2006)

(National Clearinghouse for English Language Acquisition 2010)

English Learners in the United States

+ Differ in country of origin, language

+ Enroll at any age

[ Vary in amounts of prior education

+ Differ in literacy levels - L1 or English
+ Vary in proficiency in L1 and English

+ Bring different background experiences




Know Your Learner

» Hear from the experts —
—Dr. David Freeman
—Dr. Yvonne Freeman

+ Know your learners

knowledge

Teacher’s Responsibility

+ Connect with their prior knowledge, experiences

+ Present meaningful tasks, texts, and settings that
are conducive to learning

* Introduce opportunities for application

* Integrate language development and content

(adapted from Vogt, 2005)

Social vs. Academic Language

SOCIAL LANGUAGE

ACADEMIC LANGUAGE

U Simpler language
WFace-to face
QSimple, familiar topics
QMany clues (gestures,
expressions, etc.)
UMany opportunities
to clarify

WTechnical vocabulary

UlLecture-style or
reading a textbook

UHigher order thinking

UNew concepts, abstract
ideas

WMore difficult to clarify
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PROFICIENCY LEVELS - STUDENT CHARACTERISTICS

LISTENING/SPEAKING READING/WRITING
LEVEL
T able o 72337 Copy viords T match Vuals
+ May communicate nonverbally ws on familar topic
+ May produce memorized phrases + Demonstrates concepts of English print
1 = May dlarify/express self in native lan
© Responds to famar rquees I famiir stings
° + May watch others to fllow directions
2
H Produces memorized sentences (Basic familar T able o el dagraTs
£ information in respons to familiar questions or visuals) letes simple sentence frames
g « Produces phrases, pattemed sentences . wmesrt patterned sentences with visual cuesteacher
. n
2 - Grammatical, syntactic errors : rtes on it i, exoerences, visuals
« May darify/express seff in native language + Has fimited flue
© Understands Ganaral des, soms detals m famiar | - Has erfors i stcture, speling, vocabulary
exchang © Eomorehends short, precitabie lusrated texts on
b toer
Y Prodices responess on famiTar fopcs a1, S seece ucores S0k
H ‘Simple sentences, some hesitations P v, s o op
£ Srammatcal, yrtacic emors " Composes short aragraph
H + Restricted vocabulary + Begins to self edit
H 3 © ore fluent gl than acadernic anguage + May lack diarity, academic vocabulary
H « May use native language for clarfication + Has ermors in structure, spelling, vocabulary, grammar
g * Understands exchanges on familiar topics + Comprehension varies by familiarity with topic and
E ity
Droduces coherent Senences Produces mesty inteligible wiiing
complex structures h
+ Some errors in vocabulary and syntax Longer parearaphs
+ Some academic language to expand on 2 topic  Mors complx santmnce, with dificuky
4 + Has some dificuty with complex structures, * Some syntaxe
= abstract concapts figures of speech © Comprahends main deas and detalls ithin familar
H + Under age appropriate extended
H conversation
H + May darfty ideas in native language.
3
< Produces conerernt, ﬂuem sentences in social and grade- | Is able to produce writing with clear statements of position &
Tevel academic setting: arguments
s ety paricipat i classroom discussons < Showsimprovement nsructurs, saling vocabuary
+ Some errors with complex structures and « Uses variety in
concepts, vocabulary Some arors with complex structures
el edt
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TYPES OF ENGLISH LEARNERS

TYPE

TYPE T

wly arrived with
sinaate scho

« recent anivals (less than 5 years in U.S. )

+ adequate schooling in native country

+ transfer to English the knowledge and skills
developed in the first language

+ soon catch up academically

+ may still score low on standardized tasts
given in English

Long term English
learmer

(adapted from Freeman & Freeman, 2004; 2009)

TYPE II recent amivals ( less than 3 years in U.S. )
+ interrupted or limited schaaling in native
Newly ed with countr
limited formal « limited native language literacy
schaaling + below grade level in math
= poer academic achievement
TYPE III or more years in the U.S

+ below grade level in reading and writing

+ mismatch between student pEl(Eplmn of
achisvement and act

+ Zame get adequate gradas but score low on

tests

+ have not had opportunities to develop high
levels of language or academic skills in the
native language

+ do not have academic knowledge, language
skills available for transfer to Englis

« usually fluent in conversational language;
lack academic language

= have had ESL or bilingual instruction, but
no consistent progra

Meet Hiram




Find out about Tuan
and his math lesson
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@ PRINCIPLES OF EL INSTRUCTION

Principle Main Features
Building * Activate prior knowledge
Background « Explicitly connect to prior lessons

« Explicitly connect to background experiences
* Clarify key vocabulary

Comprehensible * Use visuals and other supplemental materials
Input * Give clear explanztions
* Model processes and activities
* Physically involve students
+ Make frequent comprehension checks

Language + Embed language development into content

Development instruction

+ Include listening, speaking, reading, writing in
every lesson

* Model essential structures

* Repeat vocabulary throughout lesson

* Create opportunities for meaningful language
practice

Build Background

+ Activate students’ prior knowledge

+ Link content / concepts to students’
experiences & prior knowledge

* Integrate previous lessons into new lesson

+ Emphasize key concepts and vocabulary

(Echevarria, Vogt & Short, 2008; Calderon, 2007)




Activating Prior Knowledge -
or - Building Background?

Read a story, picture book or article
Watch video

KWL Activity

Quick write

Discuss picture or model

Open discussion

Book Walk (Backward or Forward)
Brainstorming

. Ask/answer questions

0. Field Trip
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Tree Map

[ butterflies }

can have

[ lay eggs } [3 body parts}
[ breathe ][ antennae ]

eat & legs




List - Group - Label

Abe Lincoln CANNONS
muskets Bull Run
surrender at Appomattox

Manassas union
industry railroads
states’ rights Robert €. Lee

firlng on Fort Sumter cavalry

List - Group - Label

People | Weapons | Battles Events
Abe Lincoln | swords Gettysburg Ewmancipation Proclamat
Robert €. Lee | muskets Bull Run firing on Fort Swmter
| Jefferson CaAnNONS Manassas Surrender at Appomattox
Davis

Issues |Opponents| Cities Misc.
slavery North / South | Atlanta underground railroad
agriculture | Union / washington BC | Cavalry
industry Confederates | Richmond hard tack
states’ rights

Look into a classroom




tasks

Comprehensible Input

Modified speech, appropriate for English
proficiency levels, but natural sounding

Clear explanation / modeling of academic

Use of varied techniques to make concepts
comprehensible

Provide adequate context

(Echevarria, Vogt & Short, 2008)

Cummins Model -
Language Learning

Low Cognitive

High Cognitive

Demand Demand
High “Art, phys ed ‘Demonstrations
Context | ~Stmple directions *A-V assisted lesson
“Face-to-face “Sclence experiment
conversations -Social studies project
Low “Telephone talk ‘Read a textbook
Context | -Notes/messages ‘Explanation of new

‘Writtew divections

concept/application
“Lecture, few visuals

Teacher
Centered

Adapted from Cummins, 2000 |
Provide Scaffolding
Student
Centered
Peer
Tea_cher Assisted
Assisted

Lecture,
Direct
Instruction

!

'

Practice, _ S - Modeling, A;_)ply_ strategies
T‘- Mode_llng, Reciprocal during independent
Discussion Teaching, work
Cooperative
Learning

Adapted from Vogt, 2005




* Yes/No questions

« Either/Or questions, with embedded answer

Break complex questions into several steps

+ Ask “how,” “where,” “why” questions that can be answered
in a short sentence or phrase

Build up to broad, open ended questions  (adapted rom vogt, 2005)

Create Higher Order Thinking Tasks

+ Remember: Identify, tell, underline, define, memorize

Understand: Explain, retell in your own words,
translate, put in order, locate, describe

+ Apply: Construct, state a rule, use, draw, give an
example, compute, demonstrate

+ Analyze: Compare, contrast, determine the factors,
specify, diagram, distinguish, question, examine

« Evaluate: Judge, justify, give your opinion
+ Create: Compose, construct, plan, develop

(Anderson & Krathwohl, 2001

A Close-Up

Let's take a look ~

See how teachers
provide
comprehensible
input




Incorporate Language Development

+ Opportunities for interaction
— Balance: teacher - student(s); student - student
— Teacher probes for more extended responses
* Various student groupings
— Homogeneous, heterogeneous
— Clarify key ideas and information - L1 or L2
+ Wait time

(Echevarria, Vogt & Short, 2008; Calderon, 2007)

Wait Time

Length of time between
utterances during an

l interaction

— Call someone else

- Interrupt

— Answer own questions

* Need time to process input

+ More time to formulate richer
response

Group Comprehension Checks

+ Thumbs up, thumbs down (Sign in, please)
* Answer ring

+ Secret answer (Personal answer)

+ Simultaneous roundtable

+ White boards

+ Exit sheets

+ Teacher observations
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Let’s Review!

Activities Menu
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Thank you!

Linda Collins
330-612-4407

multiculturalconnection@roadrunner.com
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